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ABSTRACT 

'['/'_ * ^ _ Children begin schobl with sbn&e. ^iry basic ideas^ 

about written language and reading. ^he first iBUthat ot sign and 
meisage. That a graphic representation^, a **sign,/7 conveys meaiiing i^s 
an early and easy concept for children that steM' from^heir visually 
atteifding to print in their environment . The rea^ 'that jspdken . 

4angtiage/can be written down signifies the attainment of the concejpt 
of "message. "As children progress^^ begins to look more 

like .adult representations . They a gSe- concept of " 

"directionality," that iette^ and print move grom left to rights and 
from top to bottom of the page/ Once children 'Ibegin^^o coi^bine letter 
forms into s ingle words and gro^^ of words r becomes tiece^pary f or 
them to adapt to the requirement that a spaceM j^tweeh 
words. Parents and teachers who help childreh/Zdev^ the^e ideas , 
about written ^ahgufl^ge are alsb_ helping^. them Jdeyelbp fbr . 

beginning readihg^^ Parents sbbuld prbvide prischbbl childriii/ with 
bjp|>brturiitid8 tb enhance : their awareness c^f prints in thei^ 
envirbnme|ht and i^ith a variety b^ activitiei 
print. Teacflers call further Children's e&pe| 
language by providing a school atmosphere 
spontaneous writing activities. Childteli wl 
written message that is ^recognizable as sui 

mastered a very importaat concept in learn/ing to read— ^the^ ha^e 
esi:abli shed the relationship between ofal/and written mode^jo|^ 
language a^nd have acquired \the*knpwledLge that /wKat 4:hey want t^ say 
<^ can be written down and read by them aad jbf someone^ elsls. W(HTH) 



that allow pradtice of 
fimentatibn with /written* 
iat is conducive/ to 

are able tb pi^pduce a* 
^o an adult ha^e^ 
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Reading Readiness Through Ifr^ting 

Ear3^ writing behavior piays\a significant irole in early reading 
development. Writing provides opportunities fori the child to us'e and to 
syyithesize what he knows about written language, thereby .developing under- 
standing for reading. • Current reading readiness programs , however, focus 
.mainly on the assimiption tha"t the child has few concepts about written. 



\ 



language when he i^nters i^chool- Standardized readiness tests arid informal 

• , : _]__ _ ' ■ ^ _ . ^ , _ ■ \: 

readiness checklists assess such skills as audiforip*. and visual^ discrimination , \ 

listening ability j and general language ability, skills recognized as directly \ 

... L- . • ■ ■ ... 1.^. /' - \ . 

related to a child's success in readings Chi|ldren,v bdwever, core to school 

- ■ - ■ ■ ■" ; i \ ■■ ' ■ 



with^some other very basic ideas about' written langiiiage and reading. Parentis \. 
- and teachers who help children develop th^ir ideas ai-out written Iann:uage \ 
are also helping 'them develop .skills for beginning reading. . ^. 

Concepts- Aboirb Printed Bafiguage • ^ * \ ^ ^ - . 'j 

• , •. _ ^_ ■ - _ _ * - ■ _ A - _ \ ■ . . 

^ ' Wh^t types, of information about printed language must a child have 

^attained in order to biecome a fluent refeder? From her work in !few Zealand 

wi^h five year-olds, l%rie Clay (1975) hjas identified and discussed ^^ct 

the labels basic concepts about pi^iilt and written language that are _ * > 

. .. J ---w , . 

directjy related to learning to read.. V ^ • 



' First are the concep.fs of sign'gptjd message. That a graphic represen- 
tation, a "sign,^' conveys meaning is an early iand eaiy corfcept 'for children 
that stems from their visually at'Eeijiding to p^int' ,iri their environments. The 
realization that spoken Imguage, can be written down signifi^ the attainment 
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of the concept of "message." '<^t ah early ptagej^he child aBsumes that yfeat ^ 
he has written <y5*Tespohds to what he has said. It is at this point ifl liif^ 

• ' • \ 

* develbpnerit that the jrbvihg child scribbles a message bri a piece bf paper &riu 
* ■ bptimisticalijr asks » "What did. I write?". When the chilt^ Realizes that "the 

inessagM^e speaks can be written >down , he hcuS^ grasped tjle main concept ' 
- required for Teadihg ah(J writing progress. , 

^Children construct "^heir theories about print from a variety of experi'r 
r'ences'. For example, they' sr^e print in the eftjjd. crimen t. Harste , ^urke , and 
WbddwarcJ OipSoj found a' significant number of three year-dlds were easily 
; able to identify the word "MacDohQ,lds . " Young children such as these thumb 
' throu^rh magazines ^ • turn the pages bf newspapers ^ > and pretend to read bodies. 
They put, pencil to paper and even craydn td walls as they attempt to develop 
ideas^ about print. Some children reciivg K^hday card§ or invitations to 
, oth^r children's birthday tarties td which theylmay resndripl.. In ir.ahy hdraes , 

- - . ■ . . . A: . ' / _ 

children have been read to by parents- ahd/dr dlder sidings slnbe they were 
ti^y infants. Thay have-'seeh ^their parents writing ddwh telephone* messages : 
they have watched them ifiajce a grdc.ery list. T^isy have seen written language ^ 
^ u^red in cdritext. They see the ptirpdSes for writing, and they, too, want . to 
write. ' ' , . 

As the child progresses, his, writing begins to look more like adult 
: represehtatidiis * H$ begins to copy letter forms he has seen, but because 
Lng is" such a laborious task," the child tfies^ to create a variety of 



fdrms that Iddk like letters . ClisLy states that th\^child is attemptikg to 
"expTo?fe' the limits [tb which] each letter' fdrm may be varied but still retain 
its iden^j^ty" (1975* P* . She ^abeis such expldratidn as "flexibility." 

Clay believes that flexibility leads' td thetchild's impfdved structuring of 

. ^ ^ -------- \ - - ^ 

more brthbdbx letter fbrms as imitation becomes more precise. ... 
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"'^Ao childreh explore writitig they aiipb deveibp the cbnc^spt of , J 
"directionality." The child who is frying to locate a starting point 
oil a piece of piper; may happen to chqose the tipper left-^iuid cbrrief ^ If 
he does j Tie has ' little 'Uiffictdty moving in t^lff^Gprre^ 

writing more refined representational forms. However* if he starts 

_y^::}^_-^- - _ _ ' - - ■ _ - - ^ -0' — _ 

elsewhere ^ he may hot necessarily move in the correct direction. Ther^ifblre, 

the starting-point is critical for appropriate directibhal responses. 

Eowever, cfjUdren shoiild "be allowed to 'experiment with directionality for 

themselves. , "^bung children Just "beginning to ilcpl-bre* writing should hot "be 

made to start in a specific place. ^ ' • 

Direct iort does not he'cessarily refer only to the fac^; that letters 

and voi^ds are written from left to right and f rbfe the top bf the page tb ; 

the "botl^ori. it is quite comfcbh >tb find young, children- reversi 

letters and entire words at this stage. Mirror writing frequently occurs 

' because the child has sele^cted a starting place on the right-hand sidis bf 

the t>a^e. In mbs-^^'cases , the child naturally corrects as liis directionality 

is refin'edr - . , 

As writing skill prbg^^esses the child begins tb combine lettisr fbfmis - 

' - _ - --_ - _ ' - * ' - ' - 
into single wbrds arid grouDS bf words. He thus ericouriters new probleins. It- 

---- ■ - - _ 

is necessaiy tT^frtpthe child adapt tb -the requirement tha^ a ^space signifies 

the ehd'bf one word ^ as he sees iV^ rf^^bm the beginning b'f the rlext.. At 

"firsts a chird may ribt fori^ word bbtiridaries (the '.'space" concept) in language 

as adults do. . He may represent the message "i5addy kicks the ball" as 

* _ 

"Daddykickstheball" in hierbglyphics or adult-like letters. As he gains in 

experience. with written language ^ he will begin to recbgriize the rieed*fbr space. 

' - ' - - - - ' )- - ' ^ -- - - --^ - : -- 

In additibhi knowing where a stbry begins ^ that 'the print rather' than the 

«»i . ^ - _ . ' 

. .. . _ __ — ^ - ' _i^ 

J)icttirb carries. the message, that letters axe different *frbm wbfds , arid that. * 



I arc 

written language mus"t be read frbm left tb^ right with, a sweep back tb the 
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left have a much greater impact on the chii^'s success in learning/to read 

. ■ ■ . _ ^_ _ _ _ _ _ . \ . . ■ ' ''^ ' 

than ^raditiphal readiness skiiisi ; \. ' . 

• - » < ' '\ ' * 

Parents and teachers Can Help * * 

- What can parents and teachers of ^bungr children do to inft^^nce the ) 
children's understanding of ^the basic concepts about print? When most:' 

^ young children are invivted to write whatever they wish they will first 

' > . * - - . * > 

, - __ . ^ . V _^ _ 

produce their names and then oph§r words or letters in their repertoires* ^ 

s • * 

At this time^ children may not. think they are being flexible, but they are 
anxious to write and eager to maite printed words that can be read, so they 
keep trying. ' . ^ . 

As Clay (1979) points o^t ^ somewhereT&between/ the ages- of three and 

five years| most children ip |J.terate cultures-acquire the idea that people 

-> ' « ^ ' ■ 

"mal^e^^ar^s on" paper f or a reason, Parents~^sljdiald provide^^ 

activities to allow their pre-schbolers dppbxtunities tb'nbtice and practice 
print. Children make relationships between what they say and what^^h^y 
write. Adults can help , them establish these relationships, 

Jtist as oral language is acquire.d in context thrb^^tTuse^ sb is 
written language. , Therefore, parehts should provide pre-^schbqlexs with 
^opportunities to enhance their awareness of th^r siirrburidings • ^rerits 



can focusroh the aspects that * ate .tegular parts b'f the child's ehvirbrimeht. 

For example, children can make grocery lists.^They can write tjo grand- 
er" ^ ' * * ' ' ' 

'parents, aunts and uncles, arid they can be encouraged to r<2ad^the messages 

- - -i.- - *./ - • % 

that they have written even thoag^i they stay not yet know how to read. 

• .1 - . . : - . ,, > ' 

Attention can be giveji to familiar places such as home, church, or the 



babysitter's house ^ to familiar items such as soap, cereal boxes, tooth- 

paste,^arj,d toys, and to the child's partj^ular interests such as trucks, 

. , - _ ^ _ ' A 

iicehse plates, /^r fast. food, restaurants^. Household items and the 
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. child's personal belongings can be* labeled; Iri this niariher , parents can 

pave the way for kindergarten arid primary grade* teachers . The pre-schooler's < 

' f * , - * * 

'experiences will already -int'roduqe hiip to those all important cbhcepts about 

- ... / - ' ..- . . 

- print i The child wail have a heightened awareness fKat whfit can 'be said ^ j 

■--J— . _ - i_ — — ^- ■-- _ » 

c^Tt also be written; ^ / — * 

Teachers can further the child's expetrf.mentation with written laftguage 

by providing a school^ atniQsphere that is conducive to spdntahedus writing 

^ l^ctivLties i Teachers who stress peritnariship above the message expressed by 

. . - . . ' - ^ . ^ 

the child will most likely inhibit his spontaneous efforts as he attemps to 

writer' Rather than large-group, direct instruction where. children practice 

the teacher-selected "letter of the day", ^children should^be given •oppdt- 

. tunities to record messages that they spontaneously or i ncid^ntally need or , : 

want to^write. Teaciiers should encourage cirijdren to label their o^xs models 

and constructions or perhaps *to write about pictures they have drawn or T 

painted. In addition teacher^~cann^ec^dirJ"^cR^~ctrrW 



product, and then the child can trace ovet or copy the teaclTer's ,handwr it ing» 

Carbi Chomsky, (19715 points out that children enter the classroom we?i 

: , _- - ' ,s ^ • ^ 

equipped to learn language and are able to do so by_methods >bf their own^* 

'. ^ ■ : ' . * %^ - 

The child who^s able to produce, a written message frbSt is recognizable 

_ - - - 1^ _- * . - • ' • - ._ 

as si3ch to an adult has mastered ; a .very important concept in learning to 
read* He has established the relationship beiween oral and^; written -modes ^ 

. -of language; he has acquired the knowledge thaf what he wants to say can,|Jfe. ^ 

_ 1 _- . ' ' ' 

written down and read by himself and someone else\ 

- _ : / ^ _ 

• - - _ ^ - - - _ - - ■ " J _ - _ : - - , _1 ^ 

Allowing children the freedom to exiJeriment with .p^rint dnd written 
language is a key to reading readiness, Kihdergartners, and first graders - 

do hot always have to use fat^ pencils, ridr shdiild they all be ^xpecte'd to 

^ . ...... . . \ ^- . _ ' — _ . _ ■ _ t ' 

stay within the lines of ruled paper. Alsd, because reading and writing 'ft, 

■ V - - - ' - - ■ 

. ate. teciprocal nrocesses, a large number of children's books placed, oh 
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ahelvei^ the children |cah reach is imperative. As children devfelop concepts 
about written language by. fceihg 'allowed to ejcplore' ahd experiment with writing 

they are also acqiiir in^^dhcipts about; print that will facilitate their ^ 

. ^ _ * , - - _ - _ _- - - _ - - - - _ - ' 

learning to read.* Teachers who keep their children from the experiences 

_ . • . . _ _ _ . _ ; 

of free writing do their students^ ho favbr^ Children want to writ^7 so let ' 
• themi . . • 



Writing Aotivities for Youhgjsters: 
developing concepts of print 



IJaiJ-y Activities 



Talk about.: How was you^ day? ; 
, ■ _ ^ What did you do? 

Did you- have a good time? ^ 
: ■ With •whoni'did you play? 

f ^ * Whab arb you going to do"* tomorrow? 

Read to: ^ favorite stories 
j^iews papers 
letters " 

Allow fbr spontahedjas writing: grocery list ^ 
^ r — ^ letter 



phone messd^ge 



Daily rdutihes: ^make bel/stra ighten ro^ 
eat breakfast 
* \ td scl^odl/sitte 

run errands 
git dinner- 



pm 



t 



A Trip dit Vacatidri * 

, List iif wliat to pack ^ 
..Map of route 

List- of . chores :^ stop "papeF 
* *• stop mail 



take pet to keririel 



Traveling itt C a4^ 

basboorad 
Re^r d . mi leage 
Road signs 
Street signs 
^ Store names 
^ Billboards^ 
' License, tags 
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A Birthday Par^y . - * - ' . ' / 

List of people to itivite i . 

Menu: look through recipes ' * , 

grocery list x ' ^ * * , ' " 

List of sipecial items: trays ^ • . *: ^ : 

' ♦ - ' coasters ' 



table setting 



Writing .invitations 
List of people coming 

Eat in^ -Qqt , 



Selection of restaurant form phone book 
Newspaper coupons ^ . . . 

, Restaurant menu \ ; 

'-Piacemat: doodling ^ ' ' 

pretend order . ^ ' ' - ^ 

Read sugar packets 
Signs on doors: men ^» 

' ' ladies ^ , . * ' 
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